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., Present concern about adaptive behavior should go beyond the AAMD Adaptive .
. . ‘ ' ’ ' -
Brhavior Scale. Adaptive behavior needs to he addressed in terms of the context
«1a vhich instftutionali;ed retaxded individuals find themselves moving, from

institutions into communiti{:s. The adaptive bchavior of community, parents and
. o .

professionals in fields dealing wi%h't’:'r:tarQ;d is at least a3 critical as that

of the retarded themsel§gs< It is rot difficult to pet the retarded to adapt.

1

-

Where things bog dowm is'in;gebting sqhiety to adapt, mave and ehamgé. .

How does oné»tell-a‘nroup of superintendents fhat-thei must find ways of

k]

eliminating their jobblas they presently exist? Being, the director of a com-

-

J

munity residentia; ;régram is diffexent from being the director of a large
T inatitutiogkénd_re&uires a major modification ih job description and functioning.
.Tﬁat takes a tremendous amount of adaptive hehavior. . ,

. &Training profeasionalﬁ to tréin'modetataly and severely retarded individualé‘
to asgemble electronic parts so they can earn goodlioney on the open lahor market,
petting soclety to hire the retasaed, getting, unions to accept the'regarded for
membership.b These changes require adaptive behgviog.‘ Yat, we po aloﬁg with our
agdaptive behavior chéckligt and whom_dqﬁwe check off? -We check off\the retarded.

Vhy are we not checking'off t1.e labor qnioné and manaﬁement, parents'
organizbtiona,;ihetitutionS“and.directdts of*institutﬂ;us? 'They are the'bnes

supposedly more equipped to' adapt. D definition, the retarded are mot able

to adapﬂ\and yet they are the only ones gxpected to do &0. It is gnot that they

. cannot. They have all the flexihilify to adapt and are just waiting to do so.

I1¢ 1s the rest of us who are not edapting, and that has to-chanpe. One way to

Y

effect this change is to expose some of the inappropriate expectancies for the

- 3
retarded vhich many members of society share. Many of these inappropriate

;expectancies are based on the fallagy of requisite intelligence.

Y
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. ‘ Nhat is the difference between a nerson vho 1s8° five veara old for one

’ . o

year "and someone  who ia five years old for many vears? Do they think the same?
' &> ?
Do they act ‘the aame? ‘Should we expect the same behavior from both of them? R

a

Vlhen someone is labeled mentally retarded and diagnosed as performing

P

at the mental level of a five year old the_tendency is to expect him to perform

.

like a five year old. We must change that expectancy . s

X
\hat do you.Suppose a normal fiVe year old c0u1d do_1f he could stay flve

~

hfor mpre than just ong year? He c0u1d leamn to-do new things in that ndded tire.

:And,iif-he happenednto be %arpe‘fpr‘hia age, say five-koot—eight,~he,could

lgarn even more. . = - oo . o - h

° < oo g, : . e ¢

Coneider some very apecific activitieoAauch as, nérninp r0utinea, travel to 4

and ﬁrom wotrk, and wory itaeIf and ask ‘these questiona thch activities require

n > .-

inteIligence? Nhich ones require trainiup but not much intellinence? Which énes

require both training~and intellipence? 1'ost activities which we aasume tequire

\ ' intelligénce do not.' Activities 9uch as basic coobinp, -housework, hench aaaemhlv

.worle, autoparts aaaenbly and diaaaaembly work are all good examples.' They require .

éfraining: Intelligence is required to or#anize the aqtivity and to do the train-

"ing but the tasks themselves can be'performed vithout requiring much intelligence.

Vhy then do«we perpetuate the fallacy of requisite intelliaence’ One . .

- reason ia.that ve like‘to think of ouraelve; as intelligent beinga doing inteliz;
fgent things., We have been conditioned to think this wav and so, for no real reason,
it is uncomfdrtable to find outlthat much of our time is snent doinp what any five
year old could do if he were trained. |
| Another problem 1is the expectancy cyale which we perpetuate. For a century

a

now, those working with the mentally retarded have described their limitations.

When working with the retarded, we operate“with the expectancies generated by our
\ | \

- \ :
% : . . .
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cvn work. We prove that ve are right and the expectancy cvcle roes on. Since

»norﬂal folks can do things that the retarded cannot do we assume that those

things must require intellipence. The retarded are not expected to do them and

A}

the cycle continues.
Another reason\for limiting the retarﬁed is soclety' s néed to maintain the

§tatus‘quo. As.lonn ed six million'people are kept out of the mainstream of -

4 t

society by our sayipg they .do nut.have what 1t takes, not only do we avo}d .
having to make yocm for them, but we pYovide a 1ot'of other people with work

taking care of the retarded. and keeping them olt of the malnstream.

- -

»

Farber and Lewis jee the term progsressive status quolsm to describe a

situation where systems having two very specific characteristics are established.

The first"characteristic of the system.ils that it pives ‘the impression that con-
. ¢ , ’ . .

siderable effort is being expended to'solve a socletal prohlem. The second
cnaracteristic is that the problen is not being solved by the svstem The educa-
tion system in this country i; a pcod example. ‘Men a blaclk man seeks a 1oan
tq start a business and i1s turned dovm, we pive him more education instead of
forcing the banks to lend him the money. "“hen a Puerto Rican 1is not ahle to

pet 1nto tﬁe carpenter's union to become a carpenter, ve say he needs "nore .
education instead of doing something about the carpenter's union that will not ' &

adnit him. A Puerto Rican can have a Ph.D. in wood, and still Tot be admitted.
KA 1érge structure 1s set up, Spending much time, enerpy and manpOWer,kall of
which 1s desigaed to solwe the problem. but it does not. What happens instead
is that we absolve ourselves of the éeal responsibility of helping

‘people get pood jobs. And we do exactly the same with the retarded. The

gcme politicel anl czune e structures in the country allow us to

shsclve ourselves of the reaponsihility for solvina the prohlems of ‘

Ner




Ithe retarded.

, The position taken here is based on experienées at Children's Regearch
Center, University of Illinois, where research is being conducted on the devel—'
opment of a technology of instruction for the vocational habilitation of the
mentaily retarded. The technology has developed to the point where a housewlfe
vith no prior'experiénce vith the retarded, one day of instructién, and one
week'qf practice can enter a sheltered workshop and work individually with;
moderately jand seﬁerely rétarded individuals. With an average of two hours of
clienf:instruétio;, she can pive trainees sufficient skill to do work worth
; ﬁinimum rage. Afteﬁbtg to implement the C;ZFHDIOQY have biought to focus
the adaDtabiiity of the retarded and the rieidity of evervone else.

fhis and the 6ther research nust he utilized to facilitate change in

government, N Fof eiﬁﬁaié imnort laws anﬂ lahor lavs must he modified so

hat much of the electronics husiness that 1is ncd~6dinr farmed out to Taitan,
lorea, China and other nlace%’can be profitahbly brought.hack into this
country for the retarQed and the handicapped. DBy é;inginn bacl: to tha U.S. a-
small fraction of the hand labor and bench assembly .labor that our industries
are nov sendinp overseas, every retarded individual ©in this countrv could be
kept busy for the rest of his life earning a very good wape.? If this 1is to‘
happen, labor and management rust he invleed. We have found them very
willing to help. The Bendix Corporation, ‘agnavox, and “eneral Flectric
.have glven us larpe amounts of time, and have Opgned their most private

files to show us quality control data, and methods time measurement'data.
They seem villine to do anvtb}%g they can to assist. They indicate a will-

! ingness to wvork with lahor toward «ettine the retarded into their orraniza-

tions or petting work out of their orpanization.

-~




And what about labor? 1ho hgs asked them? The next time you are talking

to the Board of Nirectors of some apency for the retarded, asV. for w show of

’

hands of peoﬁ1e~0n the board who are members gf l?h°‘ and see whgs you %ind.
‘Labor is seldom involved in our work and it 1s not their fault. It 1s ours.
If ve are really poing to changpe ghings, e must cet to lahor, too.
A note on housing.. !fany helieve that changing. the housinn of the
rétatdeduis somehow golng to solve their prohlems. Thét is only a small, i 41)

small plece of what has to happen. 'hat are you goinﬂ'fo do with the retarded

’

when you pet them out there livinp in proups of two and three unless you affect
the entire context in vhich tﬁgv live? This means the community. families.
professionals. ‘'here you 1ive is not normalization. ‘lormalization 18 not
defined by uvhere ybu liée but how you live.

Some spebif{C'examples of our research might help to describe the appli .
éation of §0me of the aﬁo@e position ﬂtatement. In one study, a sroup of

sixty four moderately gnd saverely refarded adolescents from shgltsred vork--

.

shops for the»haﬁdicanped located throughout I1l1inois learned to assemble a

-

15-plece hicycle braké; accurately and, consistently. This 1s 4 task which

W

almost no one could de without some’ training 6t practice. The averape time

+
N

required to learn each task r’as just over tro hours. (// .

In Anoth;r study, 16 severely retarded individuals were }raingh“io sort
holts. The criterion task was sortinn 7/8 long from'l 1long holts. They
had-to sort the pile once without any errors vhich meant 25 of the 7/8'
bolts were ‘placed in one'piie and'?25 of the 1' in another pile. A maxtubm of
750‘attempts vere allowed, that is, 15 sortings of éhe pile. Eipht subjects
vorked only on the 7/3 from 1 discrimination. Tlone of them reached criterien

s

in 750 trials. All eipht subjects. trained using an easy-to-hard séauence.

)

N
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learned all three tasks ayeraginﬂ less than 47" trials to criterionm.
In a larpe productioﬁ study ., moderately and seﬁerelvéfetarﬁed indivi -
duals assembled the bicvcle hrakes either one hour or three hours per day. <

Average hourly production was over 22 brales pér hour pé} person. The over-

-
* all error rat} vas under 5 perdent.

Another relevant aspect of our research relates to the issue of IN, ‘e

get zero order correlations between' I0 and ability to learn these taslks,

sugresting that one cannot predict from IN hov people are golnp to learn a

task at least if it is nonverbal and manipulative.

The data presented are just the beeinnine. Ve hbpe to mo to Social and
Reﬁ%bilitation Services in a cohple of years with a stack of -2 Porms

belonging to severely retarded individuals who are earninp four or five
- ’-, . '
"thousand dollars a year and ask why their vocational rehahilitation was not

funded. l'ie will be tokd is 7as bhecause thev were diasnosed incapable of
being hahilitated.

Te are propdsino that a terminal extended-care sheltered workshop could 7

- /

be set up uhere individuals vho will probably never succeed competitively could
make two and a half to three dollars an hour in a non -competitive situation.

To conclude, when thinking abqut'adaptive behavior, think of it as
. , .

applying to others nore than to the retarded. Fveryone will have to alve up

.

some of vhat he has held near and dear for a lonp, lone time, break loose and
L4

try another way. ; R
The instructional technolopy used in the studies mentioned is certainly Qs
an important recent developtient, but more important is the break ve have -

made 1in the expectancy cycle. As society, parents and professionals become
. Q

)

' [
increasingly aware of the linds of accomnlishments descrihed ahove, they s

- on

Q i Sb
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will change their expectancies and pive

to full participation in society.
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